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- ' 1._A FRANENORK FOR EVALUATION
SEE (School of Experiential Education), currently in

{ts second vear of operation as an '‘alternative’ high school,

was created to provide an environment and consequent set of

learning experiences different from that previouslv available

-

within the Etobicoke system. In the near future those who make
decisions about edueational programmes in étobicoke will be
faced with the question of whether or not to continue SEE and
to create and/or support other ‘‘alternative schools" 1in the
Borough. To our: knowledge, no criteria have yet been es;ablished
to decide these questions.

Tﬁis report will suggest criteria and provide some
infofmac{on bearing on the continuation of SEE. Before pre--
. senting these, however; we wish t6 underscore our own position

~

reparding evaluation of SEE ;t tgi;/sf;;;/;% its development.

.' First we believe Hat it is too early in the development
ot\SEE\Fo make anv judement that wo;!d significantly alter its
level o;\¥3hdigg. A funding commitment of four tc five vears 1s
probably essentigf’to provide adequate time for a comprehensive
new prosram tc develop to maturity (assuming the prosram remains

viable and maintains the support of its clientele). This 1s not

to imply, howc&er, that those responsible for making decisions

about the funding of SEE should be kept in the dark about the




program during its experiﬁental phase. Indeed, we helleve

trustees and administrators should be aware of the nature of
the program, its problems, promises and successes in order to

be in a better position to help with 1its success ful dcvelépment.

Rarelv do%s a new program develop according to initial ~

conceptions and plans. Programmes are continually evolving and
chaneing as staff, students, priorities and attitudes change.
We therefore urge a flexible stance in assessing SI'.'s progress
toward the realization of the philosophy and rpoals stated in

the initial brief to the Board. Goals and priorities will—"

-

change as the people who determine them chanpge. More important
{s the fact that SEE is developing a process by which its own
. growth and development are subjected to ongoing self-examination

leading to constructive chanpe; that is, a process for identifving

and resglving 1its own problems.
Criteria for Fvaluating Alternative Schools

In brief, we believe that a future "external'' evaluation
of SFE should deal with at least the three following questions:
(1) Does SEF provide_an alternative enviromment for education?
A pfimarv justification for instituting alternative schools
within the public svstem is the recoenition that different kinds of
students may require different educational climates to match their
diverse learning stvles and interests. 1f we accept this pro-
position, then it makes sense to ask 1f SFEF is really different

-
<)




from other high schools in Etobicoke and if students are
experiencing schoo}l differently than before they entered,
The extent to which SEE provides a uniquely different educa-

tional experience may serve as a valid criterion for evaluation.

(2) 1s SFFE developinpg a workable process for

evaluating and modifvinpg its own dav-to-dav operations?

Students and teachers at SEE are involved in
ongoing discussions aimed at clarifying for themselves what
the schooluf goals and priorities should be. A critical -
perspective developiné from these dis¢ussions 1is that SEE
cannot be defined in terms of a single consistent set of goals
and priotities. Rather, the schaol encompasses a diversity of
ide aéx cé;cepts which themselves are evolving and changing.
I1f\¢. ..cepts SEE as an alternative program where students
and teachers work out these differences together, then IE
follows that the students and teachers involved in the program
are the appro%riate people to decide on the learning poals at
SEE and to work toward the creation of programmes and a climate
to realize them. Fvidence that students and teachers at SEE
are 1n‘fnct working out these problems together would constitute
an impertant index of SEE's viability as an organization.

1t is desirable for any organization supported by
public funds to be healthy and dynamic. This means that SEtE

should be developing a process whereby its members critically

6
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evaluate the scho&g's operating procedures and their own attitudes
and actions which comprise the dailyylife'of the school. Further-
\que, the school community should be capable of making necessary
changes ;iifated by this self-evaluation.

(3) Are students, parents, and teachers satisfied

with the program at SEE? In a sense,.the Etobicoke Board is

~

engagéd in a process of providing opportunities for the
satisfaction of the communitv's edﬁcational needs and aspirations.
F}om this perspective, the existence of a voluntarv program with
a waiting list and teachers, students and parents supportive

of the program would constitute at least partial evidence that
the Board is meeting the needs of a portion of the community
which financiallv supports the schodl system. Vhile we are not
suppesting that this consideration alone is enoupgh, it does
provide a substantial justification for continued support of an
alternative program during its experimental phase.

In summary, we have outlined these basic considerations
because we think it essential that the rest of the report be read
with an understanding of our framework for viewing the problem of
evaluating SEF, or any publically supported "alternative school”.

We also feel it is important that administrators,

trustees, and concerned residents understand the problems entailed

in the efforts tp develop an alternative school like SEF. SEE

does not exist in a vacuum and any assessment of its ultimate

7




sucCessiin providing a viable alternative educational envifgp-
meat must take into consideration the nature and extent of
support or non-support by the Board and the commun{;y. Benign
indifférence, while preferable to suspicion and skepticism,

is not enoﬁgh. Surport of the program demands an active,
- . /

positive stance toward it,

o
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11, TNFORMATION COLLECTION PROCEDURES

W ) y

‘Before presenting the data we have collected oa SEE \
to date, a brief reviewv of how we came to conduct this study//// *
and the procedures we followed in collecting our data is ig/
order. In December 1971, OISF was approached bv the Etobicoke ¢
Boa;d's Reszarch NDepartment to explore the possib;llfy of
conductinpg a joint study of the then newlv established SEE »
school. After an init}al set of di;cussions with senior ad:nini-r
strators and the school's staff and students, we committed
ourselves to a vear and'half §tuﬂy that would proceed in two
stages of which this is the first,

NDuring the early spring of 1972 a team of OISF, personnel0 »
spent several Aays (at least one day a week) becoming familiar with - o
the school, its students and@its staff. Our role was consciously
that of consultan;s trying to find wavs to help a client gain new
and useful perspectives d; what hé is trving to 'do. A great deal

P

of time was spent discussing what data would be useful to the._____-—___~§]
school as well as the Board. AnPFher purpose'of these visits was
to gain acceptance by the SEF, community and to establish a relation-
ship of mutual trust and openness, for we could place little con-
fidence in data sathered in an\atmosphere of suspicion and mistrust.

-To collect information about individual activities and

—~

attitudes toward major problems and issues at SEE we decided to

¥
{nterview the staff and as many students as we could schedule

appointments with, By May, after extensive discussions among our \\ng
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staff and with SEQ staff and students, we apreed on a set

)

of questions. Gome vere relevant to the concerns of this \ ’
report, while others dealt solely with details of the

school's operations about which staff and students felt they
Coy
* would like more information.

.

We dectde& to use both semi—séructurgd tape-
recorded interviews and written questionnaires t? collect the
infotmation we wanted. We were successful in 1n§?&viewing 74

, of tng 86 students enrolled 1in late spring. Thezantcrvie;s
normally lasted 45 minutes to one hour and were all tébe-
recorded: Immediately followine the interview, s?udents were

,&iven a questionnaire to f111 out. (Normally thiF took another
20-30 minutes). All school staff (four ful}—tim%_teachers, one
part-time teachem, and the school secgntary) weré aldd interviewed
individuallv and a-iength. Finallv, additional i;formation was
collected from academdg reénrd files in the school ;ffice.

. .Concurrently, the Roard's Research lepartment devised
a questionnaire and mailed it to the. parents of SFF students.
fifty—seven ofszhese were returned. The Research Department
also had available the questionnaires which most students h;d
filled out when they entered Sﬁé. Dntp from bBoth the parent
and student questionnaires are {ncluded in the ropnrt:

This fall we have been atcempbiqﬂ to find ways of

feeding back to the staff and students information that woulq\

prove relevant to the ongoing discussion concepning the goals

i . 10 . 5
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nnd‘ptogtam options of the school. 1In addjtio
- r ~N

members have been volunteer "teachers' this falk in courses

, three team

‘related to Socjal Studies and Enplish. ;-‘
" ~ . \)
. The data we have cotlected for this %epott have
not been enhjected to complicatcd ‘analysis. ﬁut.stn objective
is to present a dCGCtLption of JFF which will provide the
reader with an initial perspective on the school and 1ts \3
_students as’ well as on some of the changes in programmes and '

‘ N . v

people that took place during%ttﬁ ‘first vonA of operation. - -

11
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111, SOME CHARACTER}ﬁIEpS OF SEE STUDENTS

There is considerably myth and rumor about the ‘l@d

¥ .

of student attracted to a gthool like SEF. A common assertion

. {s that all, or the vast majority of, students 1nf§d@h schoold

are altke. While ve have not attempted to.copétruct individual

~
historical and personality p-ofiles of students, we do have some

. [
;nformation bn a number of questions ofceq/é;ked about studenf& ' -

A\d

s attending alternative high schools. ¢

One cgmmon assurption is that students come from the same
A -

-

res{dential area of the Borough.  Table 1 (Aprendix A) shous the

d?stribution of enteésp%'students (as og Bctober lst, 1971) in
terms of sex, engcring'grade lqyél and previous hipgh school.
While fust over a thixd of SEE's students do come from three
hiph sciools ne¥the centre of the borough, the remaining

two-thirds represent a fair cross-section of the BRoroupgh.* This

{ .
{nformation, though limited, suppests that SFF students may come

Pag

from more varied backgrounds thar myth would have us believe.
Another,quostionynften asked 1s whether the students
represent an academic elite, f.e. a high concentration of
, ”su;erior scydents". The only data we can report regardiﬁg this
question are the previous year's average marks. (Sce Table 2,

Appendix A). Althoush marks are biased by such factors as un-

\ S

e = e e o Y e e = o— o —— 7= —— = % A mT% e SR = = ma e - ——

*In checkings this distribution arainst the 269 students who
applied to SEF we found essentially the same results., This
sveppests that the lottery resulted in a fair representation of
the applicants. 23




standardized measurement and varyine motivation for school
achievement, we find that the range of previous academic

) achievemént among SEE studants - approximates that which
p;obahly would be found in most other schools in Etobicoke.

. ST students entering in 1971 also differed in
" their initial péréeptions 9f the s;hosl prior to enrollment,
in their reasons for applyinn. gnd in thelr éoal oriéntations
once accepted. (See Tables 3, 4 and 5). Two i;gmé in the;e
tables are of particular in:;rest. First, there are é small
number of students who stated they were first attracted to SEE
because of the oppoftunities to participate in making decisions
reparding the operations of the school. Apparentlv:/ghe so—c&lied
"student power types' were not heavilv represented t;e first
vear. Secondly, students were fairly evenlv divided in their
goal orientatioqs-—half toward academic achievement and half
toward persdnal groﬁth and learning geals. 'This\diversity in

[+ ] - -

orientation is an important feature in understanding student

reactions to the nrogram and ve will refer to it acain in

later sections.
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the present program should give the reader a sense of the

l_ll_ ’\

V. OPTINNS AND ACTIVITIFS THAT PROVIDE AN ALTEPNATIVE

3

" The following description of the main features of

range of options and activities available to students at SEE.

For convenience, we have first divided this description into

»

three sections: credit courses, non-credit courses, and other ' ///f

Py

learning experiences made possible by the flexibility of the I ‘

program. Then we describe particular courses and special

*

programmes‘q{fergd within each of the four major subiject

A
divisions at SEE: Fnglish and Communications, Social Studies,

Mathematics and Sclence, and Lancuages. Finallv, we focus on

~

the features of the SEF program that make it different from

other hiph schools in Etobicoke.

Credit Courses. A Credit course 1s a provincially approved
]

plan of studv for which a student receives a dinloma credit

uron successful completion of course requirements.
The basic program of credit courses offered at SEE
in its first vear was larpgely determined bv the 1ntefests and
connctenciéﬁ/of the four teachers. As the result of a prodigious
.
cuzput of energv on their part sore 55 credit options were offered.
Thi; vear their load has been liphtened somewhat while the range

of ootions has increased through the addition of eleven part-time

Loachers.* About 61 credit courses will be offered in 1972-73.

*Each of these téachers is responsible for one to three classes .
a week. A

14
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The extent of student [nvolvement in determining

s

the actual content of cradit courses has varied with the
subjest mattér, the teacher and the initiative cf the parti-
cular group c¢f students taking the éeurqe. In many =ocfal
scienc; and communications courses, students have taken &n
active role in determining topics for study, either on a proup
or an individual basis. In most mathematics and language
conrses the structure of the discipline hasslargelv determined
course conteat,

In all subject areas, students have been encouraged
to seek thair own 'best wav' of learning and teachers have
tried tc adapt their approaches to meet the needs of students
vho wish to follow differine modes of learnine. This has
resuited in a variety oft;ourse formats and stvies-—-iacluding
seminars. independent studv, tutorials and 'crash' course
work-—1in almost all subject areas. Some courses operatc as
seminars led by tedchers, visitors or students: cthers involve
weeklv lessens from the teacher:

P4 addition, students have atranged to taxe courses
at university, conmunity collepes‘or niﬁht school (and, in
certain cases, at other Ftobicoke hierk schionls) for which
they may recelve full or partial credit from the school.
Students have also worked clgsoly with tcnghers in preparing

submissions to the Ministrv of #ducation for rthe accreditation

of new courses in Canadian St:fdies, Chinese Histoary, Women in

15
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the Twentieth Century, and Grade 13 Theatre Arts. _
“

The procedures for evaluating course work are
still evolving. FEssays and tests are Jstill used in most
courses. However, other demonstrations of achievement are
beiae recosnized, including participat;on in a variety of
comrunity activities, ﬁroauction of films and tapes, class -
ﬂartiqipation; oral presentations in a seminar or in a
nrivate session with a teacher, and reports on travel or on
attendance at cultuirzl or political events.*

As they develop a more indenendent and critical
perspective, students are takine a more active role in their
oim evaluations. Dialogue betveen teachers and individual
students about course reauirerens and the ways in which
these may be wet is commonplare. Procedures for joint teacher-
studént assessment of course work completed by the student are

also being developed.

-~

Non-credit courses. A non-credit course is a planned 3eries

of seminars, readings, or activities undertaken by students
for which diploma credit is not granted. A variety of ron- 4

credit conrses, of varying duration and organization, have

been established by students, with and without the assistance
9.

of the teaching. staff. These include a Writers' Workshop,** a

‘)
. s e o g T Anah i e E e e - - ——— o — . e e ——— o m— o  me o e e e - e E——

*Two examples of multi-media projec.. submitted were a slide-tarpe
show {llustrating the interrelationships between Canadian art
and poetry, and a presentation using slides, tapes and films .on
the Canadian autumn. v

A*Thegse were eveninpg sessions organized and held repularly by a
group of students who read and criticized each other's work."

16
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Wemen's ¢ourse, a Perspective on the Arts and an Indian-Eskimo
study grotp.  Resource people from the Metropolitan area are

often a main feature of these courses. Identifying and con-

tacting these people has been the responsibility of both

~

-~

teachers and students. s . :

Some students have also been participating in
cafdit courses on a non-~credit basis, Typiéally, they are
interested in the content and learning experience but do not

wish to be held to such course credit requirements as research

\\
3
//

Other learning activities. Students have committed substantial

papers and examinations.

portions of their time over extended periods to bagious experiential
lea}ning activities. Travellineg,* being a member of a theatrical
company, teaching (in schools for the reta;ded and in inner-city
and 'alternative' elementayy schools), participation in political‘
campaigns, and organizational responsibilitv within the wvomen's
movement are some of the activities that students have undertaken
for which thoy have received partial course credit, -
This Fall the schooi acted on the most frequently

mentioned shortcoming in its proprarme reported by both

students ard staff in interviews last Spring--that manv stadents

R ¢

were still not gefting out into the community sufficiently for

'experiential education'. One week a month has been set aside

iN

—_— B el I et e

*For example, one studert made a three week field trip to Vancouver
to record by camaera the changing tonosnraphical features of !
Canﬂda's 1landscape. He _also taped Intervicws and made a
questionnaire survey in crder to samnple western opinions on
various political and social questions of the day. The trip
was climaxed by a thriif?ay job on a salmon trawler off the
B.C. coast. :

A
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_for out-of-school activities of all kinds and has resulted in
extended trips to a number of Aiffcrent cities and visits to

universities, historic sites, cultural and communication centres,

' -

¥
etc. Students have resolved to assume increasing responsibility

for oFganizing these activities. This chanpe in the organization
of the program Ghs necessitated a major adiustment in the time-
tabling of academic tou;ses. That this major propramme change
came aboutlas a\result of a series of well attended general

\,

meetinpgs open to ;Xl members of the §chool community indicates
that students are'plhying an increasingiv {iniportant role 1in
decision-mgkinn which affects the life of the school.
Additional activities have been motivated by the
need to finance- special learning projects, such as a veek of
Frénch immersion in Ouébec. Paper recycling and the sponsor-
ship ;f "oducaticnal" films are current projects devised to

raise money in wavs which are accept&blr ‘he social con-

science of those involved.

Courses ard learninp Activities within Subject Areas

The fiexi1.ility in programming available to staff
and students at SEF ca% be appreciated by comparing aspects
of programmes offered within different subject areas.
\\ The Communications/English area has lent itself
;Qadily to the inyolvement of outside resource people--poets,

actdfg, T.V. techniciang, etc.--in the 1ife of the school,

\,
\

'Mtni-cogrses' have been orpanized at a time (including the

8
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. . ] -
evening) and a place convenient to outside instructbrs'and
students who, 1f thev so wish, may receive some credit for
their participation. Students have increased their parti-

cipation in the cultural life of the community, including

attendance at the theatre, films, art galleries, concerts,

.2

and lectures (Sece Table 12). In some instances, these
activities are directly linked to credit courses, but in

otpers, they simply reflect a broadening conception of

~

experiential education.*

The Social Sciences have offered students a wide

¢

range of opportunities for communitv exploration** and involve-

ment, and have introduced students to a variety of new

experiences throuph visitors to classes in World Réliaions,
Economics ;nd others. Seberal non-credit courses have been
A developed in this area as students expressed interest in special
. . .
- topics which eould not be treated in adeqnate depth in regular
credit courses. Amone these topics qe;c Revolution, Utopias

i

and Canadian Independence.

v

Althouph fewer students than initially hhd been

expected have taken advantarne of the ‘experienﬁ}nl' possibilities

~

*Fop example a 24 hour perception class, i{nspired bv Frank Oeden,

a resource person from OCA, visited art palleries, the Church of
Scientolosv, heard a lecture on Yora, visited a poet and a

hizarre night museum and ended up at a haunted church ncar Wood-
bridge. The success of fhis {nitial exnerience lecd to a serles of
similar, though more abbreviated, activities by other sroups of
students, .

**0ne of the most anbitious examples is an extensive two vear fleld
studv of Albion Township which inteprates research credit studles in
Historv, Sociolo~v, World Religpions, Urban Geography, and Political
Science. The ariginal research is based on such diverse sources as
tax rolls, circuit r%ﬁgg records, and cemetary stones.

g .
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of the SEE propramme, several students have carried out major

projec*= involving, for example, cross-Canada and cross-
continental travel, and on sit? studies of an Ontario county,
of an {rmigrant community in Toronto, ofla river basin, and
of téc WOmen's Movement. Thelr exneriénceg, Qéd those of others
doine independent studv on topics of personal interest, are
_ofgfn reported .o members of their own course and ;o other
memSers of the school commdﬁity'who vish to attend the éeminar
presentation. This polic§ of "open classes" has also made
outside resource people available to a wider audience than -
those in the séons&rinn tlass.
The structures of the disciplines within Mathematics

and Science tend to define the context of course offerlngs.
However, through the.use of a series of teacher-mgde tests
which students take when thev feel sufficiently prepared, it
has Peen possible to develop a highlv individualized mathematics
programme which has allowed students to progress at widelv varying
rates of speed. The propram also accommodates Students who prefer
to studv this subject in a concentrated form or are unable to
follow the 'regular' propram for an extended period because of
absence from tﬁ? school.

}The sciences also depend heavilv on individual study
coupled with tutorials hetween student and teacher. Courses

in Biology, and in Man, Science and Technology have lent them-

selves particulaéIy well to community rescarch and seminar

presentations, as well as to more intensive individual study

<)




of special topics.
LA s

L

The flexibility of scheduling at SEE has made -

”ip possible for lanpuage students to participate in a varieEy

of "{mmersion" and enrichment experiences which currently

-

would be,diff@cult, if not impossible, to brgaﬂize in a regular

“hieh school. A number of trips of varylng duration to Ouebec have

-~ PR

been arranged and have.entadiled differinn degrees of involvement

with the Francophone community.* The pairine of ten SFL

students with six French-speaking student-teachers from the

’
S

Faculty of Fducation at the University .of Toronto for-a seven
week 1mmersioq9programme was made possible by the flexibilicy
of the programnie in all subject arcas--students know that their
teaekers will help them 'catch up' in.courses vhich they may
have to neklect during the immersion period. Other outside
resources incorporated into the lanpuage propramme imclude
thsse of the Modern Lanpuape Centre at OISE'pnd an inter-
disciplinary course offered at the crafts centre of La Chasse
GCalarie. A number of students have also initiated their own
travel and study projects to complement their lanpuage work
at the school.

A series of teacher-developed lanpuape structure
exercises and tapes have enabled students to move independently
N !

and more meaningfully throuph the formal lanpuape curriculum,

R e+ - mm —r = o e e m——

*For example, a proup of studenta are currently raisine funds

to finance a week-lonp stav in an isolated Ouebec village

where the whole community cooperates in providing an '{mmersion’
experience. \

<l
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branching at any point to any of four levels of difficulty on

:hg‘hnsis %f student self-evéluation, Small conversatioﬁ and

literature clagses have lent themselves to greater participation
and more dgpth bf discussion. A 'buddv-system” which pairs
advanced students with less advanced ones for tutorial purposes

while accrediting the work of each has been successfully

established as well.

Egvs in which teachers and ggpdenCS view SEFE as providing_Epkg}ggxgﬁg}xg_

The teachers appear to find two great advantages to
teaching at SEE. First, by being freed from policing atténdance,
attention and achievement of their students, they have more energy
and time to develop new means of adapting their courses to
the requirements and learning styles of interested students.
Second, the climate at SFE allows them to explore th develop
more epalitarian relationships with their students. However,
exceptional demands on time and professional inpenuity result
when teachers are responsible for such a divnrsity of courses
in a school which 1s also cormitted to meetinp individual needs.
The ' roblems involved in redefining teacher and student roles in
this context are currently beinp examined by the school community
as a whole.

When students were asked about -th~ strengths of SEE
and its propram, responses of the following kind were piven.
These comments should give the rcader a concrete notion of the
ways in which STE is perceived as an siternative by most of

its n’SCu!!(anS. N 1h)

~ A
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"You can usually study what you are interested in;
I've learned to enjoy reading'

“wit forces you t> learn the problems attached to
getting things done" (re: working with people)
. \

‘”ﬁﬁée got time now tec pursue outside interests"

"The kids are valued as more than something to
be spewed out with diplomas, it's pood for,
morale"

"In small c1asse§; everything can be explained in
detail. I've a lot more free time to read and
talk with people” _ . s

"It's more conducive to discovering things not
regularly part of the program, The school increases
vour self-assurance, having opinions and defending

' them"

"Fasier to catch up with vork missed. Easier to
pet ideas expressed and listened to. Frecdom to LN
try new things, and the time to do so"

&
"“any different kinds of people: traditional school
"normalized' evervone; {individuality didn't show,
here it does" ;




~to find out what the school-would be like. Those entering SEE this

St

- 2
V. THE FIRST YEAR: ADJUSTMENT, CHANGE, AND GROWTH '

As one might expect, the first year at SEE for most students
and staff alike was akin to being thrown into the water for the first
time and told %o swim.f You bob up and down éor awhile pefore you
start to move (nobody drowned but a few got out of the pool)., Everyone
was feeling his way 1in an atmosphere qf "we're all in this together, so
let's make 1t work' comradeship, - f

Given%thg_uniqucne§s of this first year, any information presenéed
on emotioﬁal developme;c, acadenmic achievement and intellectual exploration
cannot be used to pzedict the future course o% dgvélopment of SEE or
1ts students. Additionally, when students were "recruited" to SEE for
the first time théy had no place to visit or people o talk to in order
year** (and in the future) have had.(of75111 have) some notion of what
problems and prospects to expect.

. Accepting these limitations, howvever, and in the spirit of our

suggescion§ in Section I, we are presenting below information which may

be useful to people wh6 want to gain an understanding of how the school

operates and support its continued development. All information

presented pertains to the academic year 1971-72.

xIhe school started under extreme handicaps. Frem final Board approval to
opening day was only a matter of several months. Short on money, experlence,
and equipment, the four staff nembers, who were appointed in May 1971, had

very limited planning time during the summer because of earlier commitments.
The job of planning (ordering matecrials, detailing and assigning adwinistrative
tasks, and working on course offerings) for a school of 100 students,

most of whom were strangers to each other and the staff, was nearly over-
whelming.

**xThe recruitment procedures for 1972-73 required interested students to visit
"the school and have an interview with a group of staff and students.
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éjgilzqgfgggjgigg}g;}pg“§gpgpp;§, To provide a
perspective on achievement, prowth, and chanpe at ‘SEF a brief

word should be said about students' academic aspirations upon
enterinpg SEE. In a questionnairé given to SFE applicants prior
to their selection (bv lottery), the questioh was asked, ''Do you

need a grade 13 diploma?" Of 66 applicants who responded to this

question, 65 said ves. Thus, to the extent that the desire to

receive grade 13 credits is evidence of nlans f;; hisher education,

at least 2/3 of those enterinpg SEF in 1971 were oriented in this
direction. Many students said thev didn't plan on goine to
university after finishine grade 13, but wauted to leave the

+

v

door open to a future changpe in plans (perhans after a yoar‘:f nore
of traveling, working, etc,). Thus desire for mrade 13 credit was,
for some, insurance for possible future universitv attendance,

Differences in student attitudes toward diploma credits are

* ’

reflected In theé number of dinloma credits earned bv individuals
N 4

durinz the first vear of SEE's operation (See Table 6). Althovth

several students (227) recelved no credits, a much more substantial

N

numher carned five or more credits. The average numher of credits |
earned J;s three per student, Howevnr.'th1§ averare includes several
students, mostlv in Crade 13,! who chose to concentrate exclusively gh\
the experiential learnins opportunities of fered by SEE rather thahhto
meet formal course credit requircments. Most sthdents combined both ~
formal course work and experiential learnine.

As data on the life,baths of STF students accumulates it will

be interasting to see {f SEE, bv exposing students to a greater diversity

of community life (including the realities of the job market), has a

o
A~
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. different impact on post hiph school plans than other schools in

Etobicoke. There are some tentative lndicationq that this may be the

case among, a number of students, but until data are collected from a

comparative sample of students, this must remain speculation.* Iowever,

we do know that of 19 students who earned srade 13 diplomas, 12 entered

university following their year at SEE.
SN

)v

Adjustment to life at SEE. 'Not evervone entering SEE should

initially expect to find it a éghnenlal environment for Ehcmselves.
The probhlem of adjusting to a new situation where external pressures

to perform are at least partially removed was a problem for many.**

'The fact that the students are free to ecither attend classes
or to stay away, to complete assipnments--whic. are often self-
designated--or to postpone them indefinitely, has produced mixed reactions.

Most well motivated and self-disciplined students are experiencing a far
) _ .

greater intcllectual challenge and sense of achievement at SEE than
{n theilr previous schools. Other students have found themselves

faced for the first time with a situation in which they must decide

.
D

‘the degree and the nature of responsibilitvy they are Qilling to

undertake for thelr own learning, 7This challenre has been a difficult

one for many students and has been met with varying deprees of success.

R Y b
In a few cases, students have been unable or unwilling to make the

‘adjustment and have left SLE,

-

—_— W'—‘«.“_.__-—.w-_——..--—_.—-.—?’—-——--*-—_..i__-

*This compirative sample is available, Those who applied to SEE hit were
not accented due to the lotterv make a natural comparisen group. Phase 11
of our re.carch will contain inforrmation about these students,

**Since parental pressure and perceived universitv and job entrance
requirements can rarelv be “removed™", it is incorrect to
assume that the loosenine of school requirements means the
absence of anv external pressure for school achievement.

1}{)‘
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Accordisg to available records, 16 students left SEE prior to
the end of the academic year 1971-72. Niné of these 'students either
returned to their old high schools or-transferred to new ones;
seven left to work full-time. (Table 7 shows how these 16 students
were distributed bv sex and grade level.) Most who left were in
rrade 13. XIi but one of those who left from Rrades‘ll and 12 .

returned to school. Of those who left for work, all but one were

female.*

s i

Academic rccords. We have two kinds of information about

P
academic achievement to present: marks recelved for complete course

work and students' oun estimates of the quality and quantity é} thedr
s

effo;ts. Figures 1, 2, 3, and 4 (Appendix A) presént information on
the distributiPn \f.mark averages {or courscs completed in the-four
major subject divisions at SEE in 1971-72. Inspection of these
figurgs intdicates that high marks were not easy to come by at SEE,

-~
even though students chose courses of snecial interest to themselves.
Our interviews and informal conversations with students aund teachers \\i/“
supported this:conclusion.

) In an n:;empt tc gauge rouchly whether students' average
marks at éEE had gone up, down, or remained the samé QQ comparison with
marks in the vear Driof'to entering SFE, Fiﬂurcs‘S, 6, and 7 vere
constructed. The horizontal line at tue bottom of each figure indicates <

~ v

changes 1in marks by units of chanqé totaling 5 points cc¢ less,

N
4 . .
* A possible and ynfortunate explanation is that it mav reflect an exnectation
of seu—déﬁpriminatipn in work roles that riﬁ’ire university education.

¢

!

Y
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~ \ .
This information accords with our discussionjof the problems of

v P

hdjustinq to the nev environment. If change in achievement }gflects
adjustment, then some have adjusted more rapidly than others. The ‘ten
grade 13 students whose prades dropped 15 points or more may be tliose

who were reassessing their post-hirh school plans and setging prisrities

for themselves other than academic achievement.
P

P

The 1ssue of the varying priority” 4ven to academic achievement

through graded assignments is of basic importance to the understanding of

any achievement records in%éﬁg school files,. As shown in sectign IV,

SEE offers a rich diversity of opportunities for both intellectual and

expressive activities. For many students at SEE, these opprortunities

to expiore and experience have terpered traditional academic ccncerns
N -

.

for high marks and university entrance. This is nct true of everyone,

of course, but reflects the real diversity of noals¥and expectations
of high school Wducation among SEE students.

An additional warnini ought to be entered about the validity.
of the data ’in Fipures 5, 6, and 7. Since m&rktng schenes aéd methods
of assessment vary fronm teachér to teacher one must be extremely
cautious about Inferrine that thé differences reflect real changes
in level of achievement. Probably onlv the most extreme ;hanges
reflect reanineful differencgs. Therefore, this inforgﬁtio;vshould

be viewed in combinatfon with other data presented below,

Ve

Student_estimates of their own learning. Tables 8 and 9

present students' own estimates of the quantity and quality of work they
N

have done in courses taken within the four curricular divistons. It

s N

pa
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seems clear that a high percentage of stidents who took courses in
Enplish and Social Studies felt they did more work than in their

previous schools. This may reflect the fact that activities and

assignments assoclated with these areas at SEE were suybstantially

differcent from those assigned in previous schools (e.g., students
were less likely just to throw togcther an essay at SEH)}\ Also, In
the first year, more SEF students were oriented toward Fnglish and the

Social Sciences than toward the other subject areas. The data in

Table 9 reflect an almost unanimous feeling among students that the

"quality of their learning' was at least as good as and oftgn better

1

than it had been in their previous schools. About 807 of ctz\g{gffncs

reported last spring that the quantity and/or quality of their readidg

had improved considerably over the year; some 50% considered that thelr

1
ability to research and raport on a topic had improved because of the -~
quality of work demanded by their teachers at SEE. This sreater depth

of involvement in the subjeéts they are studying may be related to

S ! -
the opportunity for students to choose an area of concentration, to

specialize, which they did not feel they had in their former schools.
We also asked students whether or not they were satisfied with

the effort they expended and the sense CE achievement and understanding

i

they gained from their courses at SEF. The data in Tables 10 and
"

11 clearly indicate that overall. dissatisfaction was generally low.
’
It should bte noted that when we asked students if they were

satisfied with the content of existing courses an overwhelming malority

said they were. However, many of these students also commented that

<9
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sufficient \pﬂwav existed to structure courses in almost any way
tﬁéy wished. Only a few students felt there was not enough freedom
to take an oririnal approach to a subject and get credit for 1t.

Another interestine finding is that almost everyonec dropped
some courses - both credit and non-credit - during the first year.
In most cases this was because thev took on too nuch aft the beginning of
the year and later declded to concentrate in arcas that interested
them most. In some cases, n®n-credlt courses were dropped so that
rcquifcments could he met in credit courses which, 1in certain cases,
were not of particularlv high interest value. Some students reported

that thev lacked the motivation to complete required work "on their

G
N

own' 1n courses which did not hold their intercst. Others said they
were no loncor interested in recelving credits and therefore had

not been handins in course assignnents cven thoueh thev continued

to do work in the subjact area.

Tuideree of other 1in tellectual p irsuits.  Obvious ly course
work 15 onlv one kind of activity one misht label "{ntellectual', Since
flexible scheduline and the outward cemmunity orientation at SEL make -
it possible for students to explore ideas and activities ocutside
of the regular school program, we ashed students to igdicgza if thev -
were able to pusue a number of learning activities not directly connected

vith the SEE program, Table 12 indicates a substantial increase

in student cinloration of knewledse in a variety of informal wavs,

30
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gmocggggkjggggngprinn the first year,. Empliasis on emotional

growth at SEE deserves important consideration. By "emotional growth"

we mean a procegs of gaining insight into your own possibilities and

limitations and of coming to grips with who you are and whaé is

Qeaningful to you. Information relating to this kind of prowth was

extrncted from the extensive interviews conducted last spring. The

{nterviev data were coded tc enable us to represent the frequency

w}ch whi;h students expressed’conéerns relevant to the elemenfs

of emotional grouth ndted above: These category frequencles are

presented in Table 13. To be noted 1is the f{equen: expression of:

o . i

increased ability and opportunity to establish rglationships with different

kinds of Pconle, growth in insight into selk and in self-confidence,

and increased ability to engape frutitfully in self-directed activity,
The Eateﬁorv pertaining to increased ability and oppo}tunity

to establish relationships with digfercpc kinds of people raises an

{nterestinpg and provocative issue, Superficially, because of the self-

selection in enrollment and voluntarv participation in the school, one

mipht expect that the students as a group would be very similar: perhaps

represontinﬂ one fraction of a discontented student population. 1If

this were so, there <ould be little diversity of attituées, values,

L4

and ways of thinkinp within the group. This, however, does not seem
to be the case. VWhen asked the question, "llow i{s 1ife at SEE

different from that at your old school?” many students indicated

that discussians and relationships with other students seemed much

"deepar'' at 3EE than previously. ‘People discussed and found

31
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who yoﬁ are and what vour life is all about now than you did a year .
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wide differences in knowledge of an opinion on such toplcs as religlon,
attitudes touards sex and sex roles, life stvle, drugé, and other
personal values. The impressfon that these conversations were much
more open and frequent than previously was repeatedly stated. Conver-
sations about clothes, dating and sports were reported to be less

frequent than they used to be in former schools. l\_,}

This apparent paradox tﬁat students at SEF. nerceive mofp
diversity amonp the IOO-or S0 ;tudents who voluntarily chose to be
together than they did in much larger comprehensive high schools and
collepiates may be explained by SEL's size, culture and climate
which foster interactions mofe serious and '"adult” than what most
adults think of as typical teen-agc concerns. Students also reported
that most informal gproups which fofm at SEF. remained open and fluid
in their membership. Many students commented on the absence of
exclusive cliques.

We also recornize that growth is neither a smooth, painless
rrocess nor an anxlety-frece, secure state of mind. In our interviews

we asked students Ehe question, '"Do you feel more 'together' about
ago?" Many responded yes to this questionm, but some responded.;o and
expressed less certainty about where they were headed. Fither way,
we feel it is important to present some of thelr responses to“convey
the ranpe and depth of sclf-exami'ﬁé&on evidenced by SLE students.
Sample comments from thosg who felt they were more 'together'

were:!

3<




"I found out more about myself and other people through doing
what I like to do; I'm much happier and not as tense as in my old

school.”
it

"I'm much more self-critical and humble."
"I'm more responsible in taking a position on ideas, rather
than passivelv accepting other people's ideas."

"I'ye learned more about mvself; I'm more emotionally
involved in things now since my identity is nov ‘important. There
are many things I know 1 want to try because I've found so many interesting
things to do."

"SEE has given me time to fipure out what 1ife is all about."
"It helps one to prov up in a achool which allows the freedom
to think more deeply."

"Ihis school has let me be, let me explore my own questions
and think and work them out."

. "I'yve ten tines the sclf-confidence; evervone's personality
is recopnized in this school - every individual matters here."

The comments of those who sald they didn't feel more '‘together”
are equally enlipghtening regarding the impact students feel the school
has had on their lives:

"I'm more confused. Last year I wanted to ro to university
pit now I'm not so sure; 1 don't believe in the srade 13 bag anymore."
(1his comment rerarding changine attitudes about university attendance
vas voiced by manv students; for sonma it's a troubled state and for
others it's more of a relief).

"I've found it vers hard. T think this year will be of more
usae to me in retrospect. ['11 be able to settle mysclf down and
exanine exactly who I am."

"I doubt a lot more than I used to."

"['m more aware of different faults in myself."

"I'm not topether at all; T'm quite confused because I really
feel cared for for the first time in my life."

"Y'm reallv liking peonle arain, 1 was really turned off in
my old school and downtown 1 felt al{enated from everyone.”
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Taken tosether these comments {ndicate the kind of self-
exanination and increasing 5wnreness one finds among many students
at SFE.

An additional aspect of emotional prowth worthy of attention
in thislreport is the notion of\individual and community rgsponsibility.
In the interviews ve explored students’' feelings repardine their personal
role and influence on the development and operation of the school. MHost
student comments embraced two principles: (1) that the locus of responsi-
bility for action lies within the fndividual; and (2) that students are
collectively respons}ble for making SLE work.

For example, in response to the question, "What responsibility
do you feel teachers have to you as a student and to the school as a
whole?" a considerable number expressed the opinion that teachers
had no special responsibility toward thgm as students since they were
responsible for their own learnine experiences. Many students also
commented that teachers bore no special responsibliity;to the school
as a whole because 1its success o; failure depended on everyone equally.

These comments were counter-halanced by a sisnificant minority
of students who felt that the staff had assumed too much responsibility
in the first yéar, both in organizing courses and in maintaining .
the school organization. These students stated that students should
take more initiative in the future and stressed the students' obligation
to participate in decision-making reparding school activities. We
wish to note here that since the start of school in September 1972,
there has been much broader student participation in the confrontation of
issues and in decision-making than has been reported in other "alternative"

schools of this tvpe in North America.* ‘

" ¥'Necision-Making “{n Alternative Sc ccondarv Schools: --R.Ef’ ort from a Natlio nal
Confe'rence,’' sponsored by UNESCO and the Center for hew Schools, Chicago, TllL.
BNLSCO, 1942, 34
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VI. PARENT ATTITUDES TOUARD STUDENT ENROLLMENT AT SEF

In tryving to undetstandAthe factors tha; bear on
student adjustment to a new School environment, we felt it
might be instructive to examine the views of parents of
students attendiné SEE, -

A questionnaire filled out by 57 pérencg of SEE
students provided data related to their support (or lack of
support) for t'ieir children's choice of sghool. Table 14
presents this information. It should be noted that slightly
more parents supported their child's choice of SFE because of
problems they felt he/she was having with the repular schools
rather than because thev themselves imderstood and agreed with
the educational concepts of the school.

Some sample comments from the parent questionnaire '
might make this issue more concrete for the reader. Among
the reasons giveh by parents yiviﬂg support based on agreement
with the SEE concept were éhe following:

Q' 1]
' "I felt {t would provide an environment conducive

S

to learning.” ‘

"1 felt here she could make her own choires and

make a success of them,"

"It's the only wav they can grow mentally...thinking

for themselves.'

35 P




"It fits my son's needs, he works well on his

own and is independent.”

Sample comments from _hose giving support because

-

of problems they felt their child was having with the repular

schools include the following:

"We were anxious to do anything to keep her committed
to learning."

"We believe she may have become a drop-out."

"He was unhappy in his former school."

"It was clear he was not going to progress under
the existing system."

"She was bored and not motivated." .

For parents who did not support their child's choice

., of SFF, the following comments may serve to illustrate their

i
1

skepticism and fears: R

"He was an honour student all through school:?

*Je felt he shculd stavr in the old svstem."

"ie had doubts about such a chanre at the prade 13
level."

"1 did not think students would qualifv for nﬁiversity
eatrance."

"We were not sure less supervision would be pood."

When asked whether thev believed that SEE was currently
meeting their son's/daughter’s educational needs as the student
saw them, 44 parents answered 'yes', 5 answered 'no’, and '8 were

uncertain. The full text of their replies is contained in Appendix

36
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At this stage, our investigation of the relationship

between parent support and adjustment to a different pattern
of schooling is incomplete and further information will be

given in our next report on Phase 11 of this research.




Yll--.; CONCLUSTON:  IMPLICATIONS AND PLANS FOR FURTHER STUDY

This phase of the SEE report has attempted to provide
some basic descriptive information about the school program and
a framework for 1its evaluation. In doing so we have high-

¢

ligﬁted csome of the activities, problems, and changes in people
that have occurred during SEE's firast vear of oreration and
have made it a real alternative for the students and teachers

who have invested so much time and enerpy in its development.

/e have not attempted to systematically evaluate SEE

on the criteria we have suppested for two reasons. First, we

developed these criteria on the basis of our research over the
past year. Sccond, (as previously stated), we believe 1t is far
too early in SEE's devélopment to“conduct a definitive evaluation
study. However, the report does nrovide some evidence that SEE
is offering an environment which students view as an alternative
(see Secticn ITI) and that the school as an orranization 1is
developing a facilitv for eelf-examination and chanpe (see
Section I, pages 1-8: Section III, pares 11-17).

In our opinion, SFE repre=ents an exciting de&elopmept
fn the Etobicoke educational svstem and the policv of prgyiding
alternative forms of education deserves continunus sunport and

development. Furthermore, it is our pesition that implementation

of this policv requires the continued cormitment of financial
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resources to S.E.F. thoupgh a four to five vear experimental
phase, prior to a definitive external evaluation, using our
criteria or someone else's.

This report should serve to provide those who are
intercsted in the development of SEE and schools of its type
{n Etobicoke with information which can be used to support and
catalyze the school's continued growth.

In the report on Phase II of our research (presently
planned for completion in Summer, 1973) wve will present additional ¥
{nformation concerninp the impact of SEE on {its stuéents including
data on a comparative sample of s:udents attcnd‘&q other Ftohicoke
hiph schools. We will also he reportinn further on narent views
of the school and will provide sccond vear follow-up data related

to the descrintive records presented for vear one (1971-72).
,J
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Table 1

Distribution of 3tudents Enterine SEE
In Terms of Presious School, Sex and Grade
(as of Octover, 1971)

Sex -~ Grade

Previous School Male | Female | Total 11 | 12 |13
i Vincent Massey ‘5 0 4 2 2 0

Richview 6 11 4 3

Silverthorn 1 3 4 2 1 1

Burnhamthorpe 3 12 15 1 2 12

Thi;tlctown 3 3 6 0 ) 0 6

West Humber . 3 3 , 6 I 1 4

St. Joseph's 0 6 € 1 3 2
. Univ. of Toronto Sch.} 1 0 1 0 0 'I_.\‘
1Scar1ett Heights | 6 1 7 0 6 ‘
"‘Michael Power 1 0 1 1 0 (/f)’/_J/
1 Etobicoke 8 4 12 3 3 6

Alderwood 1 1 3 4 0 4 0
|Kipling 12 7 9 2 4 3
(Martingrove 2 2 4 1 2 1
Mimico 0 3 3 \ 0 2 1

New Toronto 3 4 7 N2 5 0

Royal York 1 2 3 1] 2 0

lout of Province 0 1 1 0 0 1

45 1 59 104 21 35 | 48 1

NOTEL: During the academic year 1971-72 16 students left; information

on vhere they went is given in Section V.

LY
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Table 2
i - , " \
Average of All Marks Obtained !
During Year 1970-1971
(Na73)* e
b4
Grade 11 Grad. ° Crade 13
Male Female ! Male | Female |Male Female
Number of Students 6 9 9 14 15 20
* '
Mark Average ,¥~‘62’8 73.3 66.4 72.1 64.4 69.0
~ : '
- — — —
Range of low 58.0 59.2 61.7 64,6 54.3 54.0 Vg
Average Marks hich 72.8 [ 85.4 71.7 83.0 6.0 88,7 m,}
: - - TR T )
5 3

*N = Total number of students
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TABLE 3
Reasons Students Gave tor coming to

SEE by Grades i1, 12, 13

Grade 11 Grade 13
N=195“ ) N:/,(;-'

i

| . mm——

Reasons for s, of
tcoming to See Students Students

No. of
Students

- - - - : -1 - . . - -
tlndividunl Learning” \ 23 25
" Needs

General ”Life”2
Needs

e o et e
~
(So]
.
(V%)

—
>
L)
(98]

é
s

[P
-
~J

v

. K]
Iqterpersonal
i Needs

|

I/
Nature & Method'
of Sit Learning
Styles & Strycture
f— - A
i()ther

catepories in/f%is tahble are not Independent, since some students had
more thap/ﬁﬁg\?nason for coming to SEE.

1 .
Any responsc that refers to the student's need for self-directad
learning, e.g., "self-motivated learniny, self-paced learning" .

2 . -
Any response that refers to the student's need to-prepare himself
for the larger society, e.g., university, employment, etc.

3 b .

Any response that refers to the student's need for communication
with others, e.g., students, teachers, parents, etc.

4
Any wgsoonse that refers to factors that characterize SEE, e.g.,
teachers.acurriculum and resources, etc., e.g., small classes,
A diverse ﬁhods and subjcct areas.

U

S -
N = Numbher of stuﬂ%ﬁts

13
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TABLL 4

/

Featured of SFE which vere of Most Interest to
Students when they First Applied

Grade 11 /| Grade 12 Grade 13 ' 2
Features of 4 £
Most Imterest’ N = 1% ' N =29 N = 44 N = 92
: Yo, of [ No. of No. of -
]
. , * Students % | Students %1 Students 3 % | Totals _ |
et — T e Y e e e LS SR S R il Sl S RSN
Individual ; 8 | 42.1} 19 ‘365.5! 22 - | 50.4 49
Needs ! L ; t %-w kel bl
o i H - , N H -
 Diverse Nature (15| 8.9 19 65.5 31 1 70.4 o
| of Resources o R e e e e e
S R R I
i Student Power ‘ 4 2100 U1 37.9, 8 19.7 23 o
TSNS D Lo st gt . }‘ e
TOther '. 2 05| v - b 2.2) 3
‘ . L. SEIS ST SIS SV

Note: Cateeonries in this table are not independent, since some students were
intesested in more than one aspect of SEE, 2

Key

1 -
Anv response that refers to fegtures of SEE that cmrhasize the need
. . for self-directed learning, e.g., "pursue personal interests, able
to set own goals, can procced at my own pace.” i

Anv response that refers to features of SLCE that emphasize the
diversitv in curriculum, teaching methods, media, ete., e.f.. "want
a small school, use ot comwunitv resources in depth analysis of
particular subject, lack of rules regardinp social life of school, variety
of learning experiences.”

Anv response that refers to {eatures of SLE that emphasize the participation
of students in school poliecy, e.g., “student/teacher control of curriculum,
democraric decision-making, having a say in school policy."

AN = Number of students

14 '




;ﬂBLE 5

Goal Orfenﬁation of Students Accepted at SEL (June, 1971)

| |
| Gep} -Orlentations Grade }1 . \ Grade 12 Grade 13 !
-l ’ N= 19 N = 29 N = 44 N = 92
. . c——— — beo o VS B T
i No. of o No. of ” No. of % Total
‘ Students __*~:____r§}q@en§3‘u * | .Students . otals
"Self-centred”. poals’ 8 42.1 20 68.9 | 21 47.7 . 49
‘“S&hool & subject-z | .
centred goals 12 63.1 16 55.1 ‘ 25 86.2 53
——— e Ve —— .--.;...-—..-....—-., - :--—- L g _ - ! d - _ N
{
R P S e oo S

Caterories in this toble are nat independent, since some students
were interested in more than omne aspect of SEE. .

Key
1
Anv response that refers to poals that relate individual needs,
interest and develonments, €.fl., "become a fuller me, work up to my creative
level, having a «ood time, learnine & exreriencing.”

2Any response that refers to foals that relate to achioving a certain
status in a subject or sone form of accreditation, e.p. fO become
fluent in French, to enter universitv, learn about social studies,
obtain high-school diploma.” ’

3& = Numher ot students
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®
Table 6
Number of Dinloma Credits Received, 1971-72
NUMBER OF CREDITS
. -
| | | Total
| GRADE nfl o Juodz f3 e bs Je 17 18 19| cragge
. , R — st e T T T TN T T T
| Grade 11 sz 12 12 43 2 1 {0 s Lo Lol es
| ! i . 4 | DUV ¥ PSP P
| erad 1°T|32 6 ls ta ra 3 0s s 13 'o Lo | 109
'Grade 12 ' A ‘ :
l e ] | L I, DU _____' R |_________I
i 1 T ' '
'Gr'ide 13 3) 14 1 § 3 1 0 1 16 2 10 1 |} 125
. ! !
: - JI : _ T e -.._!-.... :_-.__-__..___
| - - ¢ '
1OTAL |39 || 20 8 9 8 5 7 23 |8 0 ,l 1 | 297

== 3= et st T e =TT T S T Ar s - PFrvriTe

46
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TABLE 7

Students Who Transferred to Another High School* or Left to Work

! t
Sex Left SEE to: Grade 11 ‘ Grade 12 Grade 13 Totall
i-—. . P R e crnm A} mmn a b vy fee s S et e e .ser =
. Other High School 1 { 1 | 1 3
;Hale R ."_LM-T,“.-w“”L,, S PSR SN
i ork 0 i 0 i 1 1
; Other Hiph School 1 ' 2 | 3 6
Female , !

Work 0 : 1 ! 5 P
ISPV PRSP SIS B , ..
Total 2 : 4 .10 16

*Some returned to former hiph school; some went to another school,

477
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Table 8

Student Fstimate of ﬂuan;jgx_nf Work DNone
at SLL Compared to Previous $choolls

subject area who responded higher, lower, or same.

2n refers to the number of people represcnted by the
previous percentage figure. :

11 T2 w | 13T T a T Wotal |
_18)* [~ 19] BV VA

Science less 44,4 8 36.8 7 50.0 7 43.1%
more 22.2 4 15.8 3 21,4 - | 3 19.67
game - 33.3 6 47 .4 9 28.6 4 37.27%

_ 18] o 17 1 _WBI—-_"_—~-——31r——_‘~
Math . less) 41.2 7 58.8 10 56.3 71 50.97%
more) 23.5 4 41.2 7 31.3 5 31.3%
sam@ 35.3 | 6 - 0 12.5 2 15.67

18] |24} 23] Y
Social lesp 5.6 |1 4.2 1 16.0 l 4 8.97%
Studies more 72,2 |13 91.7 22 64.0 | 16 76,17
sane 22.2 4 4.2 1 20.0 5 14,97

18 72} R B 3 ) H I 111 N
Lanpuage less 27.8 5 57.1 12 131.3 7 40,07
more 33.3 6 14.3 3 18.1 8 28.37%
same 38.9 7 28.6 6 28.6 6 31.6%

5 19] - 7 '“"“"""Oﬂ"’"" Y N
Fnplish leagsg 10.5 2 . 16.7 4 10.7 3 11. 3%
more 84.2 16 66.7 16 64.3 18 70. 47
s~ 5.3 1 16.7 4 25.0 7 16.97%

— — - r——— e — - — — e — - —— e o & = e —— o at——

1Figures are prreeont of students taking courses in a given

*-fioure 1in corner of each cell refers to total number of student

responses,

e




Stud~nt Fstimates of the Ouality
of Their Own Workl,?2 ‘

Grade lLevel o

{Science

‘lower than previous school
higher than previous school
same as prevlious school

0~ -

Math

.

lover than preJious school
higher thun previous school
same as previous school

Social
Studies

lover than previous school
higher than previous school
same as previous school

Langnavel

lower than nrevious school
hirher than previous school
‘same as previous school

—

Fnglish

lower than previous school
hirher than previous school

sare as previous school

1 .
Fipures are percent of stndents taking courses in a given subject

area who responded higher, lower, or same.

zn refors to the number of people represented by the previous

percentage figure,

13 n Total
2 7 Tl
41,7 |5 18.7%
33.3 | & 37.5%
25.0 |3 35.4%
“hj ____“,;Eszii::>~
42,9 ! 6 27.97
35.7 | 5 30. 27
21.4 |3 41.8%
26T T e T
7.7 |2 5.97 |
88.5 | 23 '74.62
3.8 |1 4,47,
207 58] .
10.0 |2 14.5%
70,0 | 14| 5B.47
20,6 | 4 27.2%
1) I B )
3.6 1 4,27
75.0 21| 76.9%
21.4 | 6 19.75

.s * = figuré in corner of each cell refers to total no. of student responses.

i e e el




Table 10

Percentage of Students who Felt \
Di;;sacisfied with Quantity of Their Work \

Science 23.5 | 4 5.7 | 6-1 7.7 |1

Math 6.2 |7 | u6.7 |7 |3 s
Subject 1 1 .

~Area ' . 19 ; ‘24 T T2
Social Studies|{ 110.5 2 8.3 j 2 T 4.0 1 1.3%

S —

Language

|
|

L]
Inglish

* - fisure in corner of each cell refers to total number of student responses.
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Table 11

Percentage of Students who Felt
Dissatisfied with the £2593£1_of Their York

Grade Level

B e
11 n 12 n 13 n Total
S S S A I ) S I R
Science 6.3 |1 1.8 2 8.3 1 1 8.8%
- - S ISR SRUNUR VIS SR IO
HMath 12.6 |2 14.3 2 14.2 2 13.6%
- JN RR—— Y S PN SR P SUUURDIING S
119] 24 | 21]
Subject Social Studles | 0 |0 |0 n 0 0 0
Arca b SRR PR IR SIS M —
5] 0] L "19]
Language ' 6.7 1 5.0 1 0 0 4,0%
- - S SN DU SR S
{191 N E) 25
L-P-lnp,lish i 0 0 4,3 1 4 0 1. 4%

*x -~ fioure In cornmer of each cell refers to total number of student responses.

51




Trequency

Table 12

Student Estimates of Chanves in

{

of Participation in Intellectual Activities

Not Directlv Related to STE Program

G;pgp qugl __

~iT " n —12 n T 3T T ] Total
— m#—‘— ———-t '1 -—"‘1 —— s =1 —— ey e = o e adad
L ZQI
Reading less 10.0 |2 I -- 4] .9 .2 5.4%
more |85.0 |17 83.3 | 20 75.9 | 22 80.8”
same 5.0 1 16.7 4 17.2 5 13.6%
. [ (A U RPN I
r‘y 23] 28]
Concerts less - 0 - 0 7.1 2 2.8%
more 36.8 7 47.8 11 42.9 12 42.8%
same | 63.2 {12 52.2 | ‘12 50.0 14 54, 2%
79 . 24 1L N RV )V
Plays less 5.3 |1 4,2 1 7.1 2 5.77%
more |42.1 |8 37.5 0 53.6 5 45,77
same | 52.6 |10 58.3 14 39,3 11 50. 0%
ij '"ZI'“"“”Qﬂ“w”"“”ﬂ““”"“””
Films less 5.0 1 - N 6.9 2 417
- more |50.0 |10 62.5 15 55.2 16 56.1%
45.0 |9 37.5 9 37.9 11 39,77,
T "“"'Eﬁj—“""""'”23]"”“"""'ZEH"""'"T”f"VT]""“’ -
Vriting less | 15.8 |3 17.4 b 13.8 4 15.4%
j more | 52.6 |10 52.2 12 55,2 16 53.5%
' 31.0 9 30.9%

Travel

less

Museums

less -
more 52.6
same 47.4
1@._.,*
ifrts & Crafts less 26,3
more 21.1
same 52.6

s 15
15 75.0
0
10 39.1
9 60.9
R
5 4.3
4 39.1
10 56.5

—\D -

- ———

20.0 5

64,0 16
210

11.1 .3

18.5 5

70.4 19

* - f{gure in corner

L]

of each cell refers to total number of student responses.

52
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Table 13

3

Reported Activities and Conccrns,of Students
Which Indicate Emotional Growth

R}
Catepory of Tmotional
Growth Indicated by Percentare of Students Who Made
Response . "Responise with Varving Frequencv during In
3 units¥or more 1 or 2 units* no mention
e - — ) et @ mmeam e - mm e e e == O e .

Increased ability to |
relate to different 10 o 61 E 30
tvpes of people o | :

' |
Yealization of the : '
vide varlety of 1 19 z 80
life possibilities - :

' (
Increased insight ! :
into self 1 ! 54 | 45

. ]

Increased accept- | '
ance of self 1 I 31 . 68
Increased appreci- !
ation of ovm nowers 11 ! 50 39
and/er potential l

|
Fvidence of commit- ! !
ment or successful 7 46 47
self-directed > -
activity
{1lineness to
take risks 1 24 74
Other - S 55 39

)

kInterviews were coded in units of three minute intervals. Fach unit
of response renresents the student raving a statement in a different
context which fits into the same caterory of emotional growth,

o3

tervicw
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TABLE 14

Parental Attitudes Toward Students' Chbice of SLE

s Grade 11 Crade 12 Grade 13 A1l Grades
Parent's Response N=14 _Ne20 .__wﬁfQDF_m._.-_- _____jfif[_‘___
__-| Trequency 2 Frequency __7% | Frequencv 7 | _“.tnimen.cy__ -
Yes: Support1
Based on SEE 4 28.5 5 23.8 8 20,0 17 29.
Concept . [ U DA
Method of2
keepinp student 6 42.8 12 57.1 8 20.0 26 A%
{n school _ e
Other 6 42.8 |- 6 28.5| 11 27.5 23 40
VR -—-—-—;——-A——-——---——---—.—--——4- -..—-;--——-—-,,-—-—-ﬂ-»—---*- - ——
No - - 2 9.5 21 52.5‘ 23 40
_Jr - e cm ey — e s = r-—- - T ———
Missing Reply 5 38,7 8 38.0 L 4 1.0 [ 17 29

Note: Catesories in this table are not all independent since parents who
supported their child's enrollment at SEEf{sometimes indicated more
than one rcason for doing so. -

KEY

1Any response that refers to a positive parental support of the student's
choice of SEE Bascd on specific characteristics of SER, e.g., "school
seemed to fit student 's needs'. - °

2Any response that refers to a positive parental support of the student's

‘choice of SEE based on the desire to keep the student in the school system.
? N

! < .
3Any response that rcfers gg,ﬁcqativc parental attitude toward student's
choice of SEE. N '

o4
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.= Five parents said 'yes' without comment. The responses of the

-60-

Appendix B

—Dé‘you believe that S.E.E. is currentlv meeting his/her educational
need as he or she sces them? ’

other 52 parents are as follows:

1
- He belleves so but we have no basis as yet on which to judge.

- Yes, because she is able to take and concentrate on the
subjects that interest herﬂ?’i

- No, too easv o goof off,

- Yes, it has allcved her to work and save money for travelling
at the same time as attending school.

- Yes, actuially the same as in a conventional school with extras.

- Yes, freedom of choice of studv and the abilitv to set her own
pace, lack of pressure, atmosphere conducive to learning,

- She appears to be doing well and is anite happy.

- He says vyes: we are uncertain for without S.E.I', he may have
quit altogether,

- Yes, he has covered manv nore subiects than he would have
otherwise. These suhiects have also had more denth to them.
He has met manv interesting peconle throush SEE school.

- No, because we fecel our son is still no closer to recognizing
his needs,

- Yes, he sces true education as exposure to manv widelv diversified
experiences not normaily included in conventional curricula.

- Not sure, I think mv daughter has not vet reached her educational
potential.

- Yes, she's aroused, she wants to learn rmore and discuss what
she's learninn. This is just the beginning.

- Yes, S.V.,E. has fi{lled a need bv stimulatine an interest in
subjects to which he can relate.

5%

Lo’
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»

- 200%Z the nurpése has been to find her own resources in

Toronto. These are verv rich, A normal school wouldn't
have let her leave the school to ret these thinps.,

- Yes, when doing assipnments she necds a time 1imit to
v push her into actfon. She has learned more than she
could learn in a repular school.

- Yes, if S.E.E. is not meeting her needs then the fault
{s not with an overvorked staff at the school.

- Yes, she has learned to work more on her own.
- Yes, allowing her freedom of cholce.

- Yes,'due to experlence and encouragement shc has pa‘ned
in preater selt-contidence.

- We have mixed feelinps. g
- She still has to be told to do her work - but this 1s not the

fault of the school, it's her own fault. T bLelieve she's

been given every opportunitv to achieve her ~rades.

- Yes, she has her cholce of subiects.

- Yes, thev are belinp met, ghe takes, subjects she vants to
and other cubjects such as math and ccience she doesn't take.

- Yes, preparation for Universitv, opportuniiv for fndividual'ss
initiative.

- Yes, as far as he 1is concerned,

- Yes, most interested in sciences, peotting satisfactorv experience,
. Yes, it allous and cives freedom to develen full potential,

- No, it should require definite deadlines for a.sipnmeats.

- Yes, he's haopv, intevested, he's too busv, hasn't time to do
all that he would like that is available to him,

- Not sure he is doing nearlv enough atudy for a hipher education,
- Yes, althourh T would like to sce a clearer career pattern emerging.

\

- Academically ves:; howvever she knows {t's diff’cult to maintain
self-discipline.
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Yes, glves a wider ranpe of cholices to sult the individual's
interests.

Not sure, total lack of school communication between teachers
and parents.

Yes, in the social sciences and pcneral arts areas; she
doesn't have a stronp desire to achieve in the phyvsical

sciences.

Probablv - student feels next vear will be more productive
due to exposure to the system,

Yes, he's happy.

Yes, he is satisfied fullv,
Apparentlv - she wants to retum.
Yes, she has had the opportun{tv to pursue her om interests,

she has been successful and has becn accepted at aeveral
universitiers,

Yes, heino able to work at her own level pives her preat
satisfaction.

Yes, the objecc was to repeat certain Grade 13 subjects and
this he has done.

Mo, he 1s atwavs talkine about credit mix-up and non-credit
courses and lack of partlcipation by the students.

Yos, anv inabilities to reaca a certain standard came from
the student not the svatem,

Mo, loss of achievement In Math,

Yes, because the learninp time has been extended to the whole
dav.

Yes, she's hien euposed to a preat manv more cducational
experiences than could have happened outstde of S,EE,

Yes, {f what {5 meant {5 the academic requirement for
entrance to Universitv,

Yes, althourh he occasionally has reservations about the
relative ease he has in achieving a respectable prade.
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